
Rosie Reid: Background Experience and Professional Development Activities (Page 1) 

a. Colleges and Universities Attended 

● 2001-2003, UC Berkeley, Multicultural Urban Secondary Education Program, 

CA Single-Subject Credential in English with CLAD and M.A. in Education 

● 1996-2000, Westmont College, B.A. in English Literature 

b. Teaching Employment History 

● 2016-present, Northgate High School, Walnut Creek, English/ELD Grades 9-12  

● 2006-2016, Piedmont High School, Piedmont, English/AP English Lit/ELD Grades 9-12  

● 2002-2006, John O’Connell High School, San Francisco, English/AP English Lit/ 

AP English Comp Grades 9-12 

c. Professional Association Memberships 

● 2018 Constructing Meaning Teacher Presenter 

● 2014-present Western Association of Schools and Colleges Visiting Team Member 

● 2006-present Bay Area Writing Project Teacher Consultant and Presenter 

● 2012-2013 Literacy Design Collaborative, invited to design and publish an LDC module 

● 2002-2008 Teachers for Social Justice, attended study groups and workshops 

● 2002-2006 Project IMPACT, UC Berkeley, completed four year-long teacher-research 

projects and presented findings at Spring Symposia at UC Berkeley  

● 2002-present California Teachers Association and National Education Association 

d. Staff Development Leadership, Mentorship, and Leadership 

● 2017-present, presented Constructing Meaning workshops for district math/science 

teachers on scaffolding literacy for English Learners within the content areas 

● 2017-present, member School Site Council, Northgate High School 
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d. Staff Development Leadership, Mentorship, and Leadership (continued) 

● 2016-present, mentored SDAIE teachers in scaffolding curriculum and instruction for 

mainstreamed English Learners in all content areas 

● 2016-present, English Learner Review Team, Northgate High School 

● 2012-2016, presented workshops at Bay Area professional development days through 

the Bay Area Writing Project for schools across the Bay Area 

● 2011-2012, coached National Board Candidates who taught grades K-12 and all subject 

areas in Piedmont Unified School District 

● 2009-2012, coached National Board candidates who taught grades 6-12 

English/Language Arts at the Stanford National Board Resource Center 

e. Awards and Other Recognitions 

● 2018-2019 Mount Diablo Unified School District Teacher of the Year 

● 2015, invited to present at the California Association of Teachers of English (CATE) 

annual conference in Long Beach on argumentation and academic writing in the 

secondary English classroom  

● 2013, invited to present at Bill Gates’ Elevating and Celebrating Exceptional Teaching 

(ECET2) conference in San Diego on scaffolding Common Core for English Learners  

● 2012, invited to present at the National Council for Teachers of English conference in 

Las Vegas on using genre study to develop literacy in English Learners  

● 2006, National Board Certified Teacher of Adolescent/Young Adult ELA 

● 2001, Governor’s Teaching Fellowship for promising future teachers  

● 2003, Flanders Fellowship for promising future teachers in the Graduate School of 

Education at UC Berkeley 
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When I was a young girl living in a small libraryless town, I would eagerly await the arrival of 

the book mobile that visited every other Wednesday afternoon. The kind-hearted hippies who 

drove the truck always let me ignore the 10-items-per-visit limit, so I would walk out of that 

truck with a tower of books, eager to get lost in their worlds. Books were my escape. We were 

poor and home was hard, but books showed another way. The authors’ ideas became mine; 

their protagonists became my friends. When actual human friends would come over to my 

house to play, they would ask me, “What do you want to do?”  

Without thinking, I would answer, “Read?” 

“What do you want to do TOGETHER?” they would ask.  

“We could read out loud to each other,” I would try.  

In frustration, they would bellow, “WHAT DO YOU WANT TO DO BESIDES READ?!” to 

which I would invariably reply, “But what else is there?”  

Perhaps because of my fascination with books, teachers took an interest in me 

throughout my years of schooling, encouraging me, coaching me in ways my parents who 

hadn’t been to college didn’t always know how to. One Saturday my senior year of high school, 

my basketball coach picked me up at 5:30am and drove me to my SATs two hours away 

because my family didn’t own a car and there was no testing site closer. He sat in his truck 

reading his paper while I took the test and then he drove me home. I was the first in my family 

to go to college because of those caring teachers and coaches, so I know as well as anyone 

the impact educators can have on students’ lives. I became a teacher to pay this forward. 

After college, I got my teaching credential, CLAD, and MA at UC Berkeley and I became 

committed to my alma mater’s approaches to both social justice and classroom teaching 

through teacher research, so after graduating, I joined a UC Berkeley teacher inquiry group  
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called Project Impact. Each year for the first four years of my career, I would complete a 

comprehensive classroom research project to promote equity within my classroom, receive 

feedback from my peers, and present my findings in a Spring Symposium at UC Berkeley. This 

taught me that if something isn’t working within my classroom, step back, study it, experiment, 

and try something else. No need to wait until next year to fix it. This led me to National Board 

Certification in ELA. I then began working at Stanford’s National Board Resource Center one 

Saturday a month as a support provider for candidates. After three years, I wrote and received 

a grant to start a National Board support group in my district, because I was inspired to bring 

the benefits of National Boards to my community. In 2006 I became a Bay Area Writing Project 

Teacher Consultant, and through BAWP, I have participated in several inquiry groups, their 

steering committee, and a study group for refining PD presentations; I have presented at 

conferences, as well as at PD days in Bay Area districts; and I have taught classes for teens 

on the UC Berkeley campus in the summers. In 2014, I became a WASC visiting team 

member and have completed five visits which give me ideas for how to improve my classroom 

teaching and systems within our school. Although I have only been in MDUSD for two years, I 

have completed the Constructing Meaning training, the CM Advanced Institute, and have 

co-presented the CM sessions for Math/Science for district teachers of grades 6-12. I am also 

on my school’s English Learner Review Team and School Site Council as the ELAC 

representative and seek to represent the needs of English Learners in a predominantly 

English-only school. In regards to my actual teaching, the best and most important part of my 

job, I have taught every level of high school English and ELD. At the end of the year when 

teachers get together to figure out who will teach what next year, I often get whatever’s left, 

because each class has its own strengths and challenges and I like them all.  
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Rosie Reid: Philosophy of Teaching 

I strive to be a status quo disruptor and an agent of social justice, while still maintaining a 

rigorous, standards-based English curriculum. So often teachers feel that if they are thinking 

about issues of equity and implicit bias, they must compromise rigor in order for all students to 

be successful; in fact, it is by helping our most socially marginalized students develop literacy 

(and numeracy) skills that we may achieve social equity! We cannot compromise rigor in the 

classroom, because an easy class only perpetuates the status quo, as nobody really learns 

much and the students on top stay on top; however, the learning curve is steepest at the 

bottom, so when we push all students, those with the lowest skills grow the most. I hope that 

all students will become confident and compassionate agents of change, and in order for this 

to happen, they must become effective communicators. All students must find their written and 

spoken voices. To this end, every student must practice their expressive language, not just 

their receptive language, daily, so I use participation structures, scaffolds, and differentiated 

instruction techniques to ensure equitable and consistent participation from all students. Each 

of my lessons requires students to synthesize standards-based speaking and listening with the 

reading of rigorous texts and the crafting of careful written responses. I select materials from a 

diverse range of authors and articles about relevant and compelling social issues so that every 

student sees themselves in the coursework, feels the work matters, and realizes how much 

their voices matter. Students in my classes envision what a better society could look like and 

how we could get there; they grapple with myths about the laziness of the poor and what 

feminism really means, confronting much of what they have been taught, and come to the 

realization that we all deserve respect, compassion, and help. Cultivating lessons that call 

students to reexamine their preconceived notions without judging them for having those 

notions is an adventure that I find exciting and is what makes me an exceptional educator. 
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Rosie Reid: Student Progress (Page 1) 

I must always begin with the students in my classroom. The students in 4th period are certainly 

not the students in 6th period and neither of these groups are the students I taught last year, 

so I must constantly redesign my curriculum and make sound instructional choices based on 

the students before me. I need to then teach and assess my students’ learning, reflect on 

where my students are now, and repeat this process. Each of these steps requires me to 

collect and analyze data; I must constantly question, how do I know what my students know 

and how will that information drive my practice? This approach requires me to use a variety of 

methods of assessments. First, I use standardized test data. The disaggregation of such 

external data sources by skill, grade, and marginalized student groups (i.e. SPED, EL, race, 

low socioeconomic status) is at the heart of my educational practices, because it is through 

this evaluation of hard data that I can see patterns and begin to remediate achievement gaps. 

Yet the infrequency of standardized testing in grades 9-12 forces me to create benchmark 

assessments on my own and with colleagues to monitor student progress and adjust 

instruction. I also use a variety of formative assessment methods along the way to both adjust 

my teaching and re-teaching of the material and to respond to students’ work, ideas, and 

understandings before they will be graded. My Favorite No, Peardeck, Poll Everywhere, and 

exit tickets are strategies I use for these informal checks for understanding. In addition to my 

own assessment of students, I frequently ask the students themselves to monitor their own 

growth in relation to the standards. To this end, I give students a “CCSS Placemat” with an 

abbreviated version of the ELA standards and ask them to assess both how well they know the 

standards and how well I am teaching the standards. They can then request a lesson on a 

standard or skill. This metacognitive practice helps familiarize students with the standards,  
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shows them what they do and don’t know, teaches why the sometimes tedious or technical 

writing lessons are important, and gives me feedback to drive future instruction.  

My Academic Literacy Development class exemplifies how I use all types of data to 

monitor student progress, adjust my instruction, and differentiate for various learning needs. 

This class was designed for Long-Term English Learners to develop literacy and academic 

skills so that these students who have been English Learners for seven years or more can 

finally reclassify and be academically successful. Districtwide, it is not a popular class to teach 

because many students come in academically unmotivated with abominable study and 

academic habits and are years behind grade level in multiple areas. Some have great big bad 

attitudes and are used to sleeping in class and most, if not all, are boys. I begin the year by 

explaining my belief that their designation of LTEL and subsequent placement in the class 

were not their fault, but were the result of a systemic failure to teach them well, and I promise 

to help them close any gaps in their skills so they can become Fluent English Proficient and be 

exited from the ELD program as quickly as possible. I then have data chats with each student, 

explaining their most recent CELDT and reading assessment scores and discussing their 

grades from the previous year. Throughout the year, I reassess using multiple formative and 

summative techniques, always sharing the results with them. I love watching them grow, 

watching them transform from students who loudly proclaim they don’t care into students who 

say they want to be social workers or engineers or mechanics. I love watching their reading 

levels improve, often multiple grade levels in a year, and seeing their writing become coherent 

and even powerful. Best yet, I love when they reclassify from ELD, often having spent their 

entire educational careers as ELs. While many find data analysis boring and superfluous, I 

have found that when we include students in that process, it can be powerful and motivating. 
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Rosie Reid: School-Community Involvement  

My classroom is not contained by its four walls and our community of learners is not confined 

to the students in the class. Guest speakers and out-in-the-world projects enliven the 

curriculum and give students a wider perspective. While reading A Streetcar Named Desire, a 

local director came and spoke about her choices in staging and character development. While 

studying LGBTQ rights, issues, and literature, I had a panel of students come in and discuss 

their experiences with being LGBTQ at our school. While studying transcendentalism, students 

engaged in an experiential project to demonstrate their understandings of Thoreau’s and 

Emerson’s beliefs about the importance of connections with nature, connections with others, 

and civil disobedience; one student made a film representing the beauty of nature, another 

revitalized a dormant school recycling program, others went camping over Labor Day weekend 

and documented their experience, while another organized a protest to protect DACA that 

drew more than 2,000 people and several major news outlets. Learning matters more when it 

is connected to the world. Likewise, students learn to love reading when it becomes less 

isolated and more social. Twice per year, I organize parent-led book groups where students 

read a book of their choice and discuss it in a casual and fun setting with their friends and 

someone’s parent. It is also important to me that students are improving their worlds, not 

sometime later when they are grownups, but now. Last summer, I worked with a group of 

English teachers at my site to revitalize the Senior Project, the capstone of our students’ 

school experience. The thrust of our work was to make the project less student-centered and 

more focused on the student’s relationship with their community, so every project must now 

have a service learning component. If a student wants to sew her own prom dress, she must 

now also teach kids to sew or organize a maker faire in a local after-school program. For this 

reason, projects have become more meaningful and impactful for students.  
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Rosie Reid: The Teaching Profession (Page 1) 

I recommend that inspired and inspiring individuals enter the teaching profession because 

there is no greater avenue for social change than our public school system. As a foster parent, 

I know well what happens when individuals do not have access to the education, opportunities, 

support, and resources all children should have, and I believe it is through our educational 

system that we can best help children and their families improve their futures. Teachers are 

the first point of contact on a daily basis for children and families, so we must excel at our jobs. 

To this end, I seek to strengthen the teaching profession by helping all teachers understand 

that they have a responsibility to be agents of social change, that every student deserves a 

quality education, and that not all students come to school with the same vantage point. While 

there are various socially marginalized groups in our schools, I have chosen to focus my 

interventions and mentorship on supporting the English Learner population and their teachers. 

I begin my commitment to improving the education of ELs by modeling my genuine enthusiasm 

for working with them, informally coaching teachers about strategies to support their ELs, 

volunteering to teach the most challenging ELD class, and helping to create systems for EL 

support in our school. I have created a tutorial program for our school’s ELs which meets three 

times per week in my classroom with native-speaking mentors whom I have recruited to help 

with academic coursework and conversational English. I do data chats, grade monitoring, and 

catch-up plans with all ELs (most of whom are not my students) during these tutorials and do 

interventions for teachers who have contacted me about particular students. I then meet with 

our English Learner Review Team and we brainstorm supports for both the students who are 

struggling academically and the teachers who are struggling with their ELs. I periodically 

provide demonstrations, trainings, or one-on-one support for teachers of ELs in our school 

based on teacher request and the ELRT team’s assessments of teachers’ needs. I have also  
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worked to recruit and train some of our school’s most talented teachers to teach SDAIE 

classes for ELs; all ELs are now cohorted into those teachers’ classes who will be most willing 

and able to support them, and in my work with the counseling team, we are making sure most 

ELs get their A-G requirements. My mentorship of teachers of ELs extends beyond our school 

to the district; I have periodic release days to develop curriculum for LTELs and to present the 

Constructing Meaning program to 6-12 grade math and science teachers. I co-present with 

Teachers on Special Assignment who are currently out of the classroom to support ELs; while 

they bring the most up-to-date research, because I am currently teaching, I offer practical 

insights into instructional design and decision-making. I have also been a Bay Area Writing 

Project Teacher Consultant for twelve years and in this role, I have delivered various 

workshops to teachers across the region and I have always included ways to scaffold the 

lessons for ELs (if the workshop itself was not specifically designed for them). I have been 

invited to conferences to share best practices for the teaching of ELs because this is an area 

of need for many teachers, schools, and districts. Because I am frequently presenting my work 

to a larger audience, I must constantly make sure that how I am teaching and the work my 

students are producing is worthy of such presentation. As such, I believe that two reasonable 

methods of accountability in the teaching profession are to monitor how well teachers are 

applying what they have learned from professional development to their own classrooms or, in 

the case of more seasoned teachers, how they have presented their expertise to other 

teachers to help those teachers have meaningful results with their students. If we focus our 

evaluations on implementation of new learnings, innovation, reflection on best practices, and 

how teachers support one another and help foster more effective pedagogical knowledge, the 

sometimes daunting social inequalities we see each day can be disrupted.  
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